
 
 

Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 
Grade/Course Grade Eight / English Language Arts 
Unit of Study Unit Three: Reading Informational, Writing Argumentative 
Pacing  5 – 7 Weeks 

 

UNIT THREE STANDARDS 

PRIORITY STANDARDS 
 
Reading Informational Text 
RI.8.1 Cite the textual evidence and make relevant connections that most strongly 
support an analysis of what the text says explicitly as well as inferences drawn 

from the text. 
RI.8.2 Determine a central idea of a text and analyze its development over the 

course of the text, including its relationship to supporting ideas; provide an 
objective summary of the text. 
RI. 8.3 Analyze how a text makes connections among and distinctions between 

individuals, ideas, or events (e.g., through comparisons, analogies, or categories). 
RI .8.4 Determine the meaning of words and phrases as they are used in a text, 

including figurative, connotative meanings; analyze the impact of specific word 
choices in meaning and tone including analogies or allusions to other texts. 
RI .8.5 Analyze the structure an author uses to organize a specific paragraph in a 

text, including the role of particular sentences in developing and refining a key 
concept. 

RI.8.6 Determine an author’s point of view or purpose in a text and analyze how 
the author acknowledges and responds to conflicting evidence or viewpoints. 

. 

 
Writing 

W.8.1 Write arguments to support claims with clear reasons and relevant 
evidence. 
W.8.1a Introduce claim(s), acknowledge and distinguish the claim(s) from 
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alternative or opposing claims, and organize the reasons and evidence logically. 
W.8.1b Support claim(s) with logical reasoning and relevant evidence, using 
accurate, credible sources and demonstrating an understanding of the topic or 

text. 
W.8.1c Use words, phrases, and clauses to create cohesion and clarify the 

relationships among claim(s), counterclaims, reasons, and evidence. 
W.8.1d Establish and maintain a formal/academic style, approach, and form. 
W.8.1e Provide a concluding statement or section that follows from and supports 

the argument presented. 
W.8.4 Produce clear and coherent writing in which the development, organization, 

voice, and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards W.8.1-3 

. 

 
 

 
SUPPORTING STANDARDS 
 

Reading Informational Text  
RI.8.8 Delineate and evaluate the argument and specific claims in a text, assessing 

whether the reasoning is sound and the evidence is relevant and sufficient; recognize 
when irrelevant evidence is introduced. 
RI. 8.9 Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and 

background knowledge) two or more texts that provide conflicting information on the 
same topic and identify where the texts disagree on matters of fact or interpretation. 

 
Writing 
W.8.5 With some guidance and support from peers and adults, develop and strengthen 

writing as needed by planning, revising, editing, rewriting, or trying a new approach, 
focusing on how well purpose and audience have been addressed. (Editing for 

conventions should demonstrate command of Language standards 1-3 up to and 
including grade 8). 
W.8.6 Use technology, including the Internet, to produce and publish writing and present 

the relationships between information and ideas efficiently as well as to interact and 
collaborate with others. 

W.8.8 Gather relevant information from multiple print and digital sources, using search 
terms effectively; assess the credibility and accuracy of each source; and quote or 
paraphrase the data and conclusions of others while avoiding plagiarism and following a 

standard format for citation. 
W.8.9 Draw evidence from literary or informational texts to support analysis, reflection 

and research. 
W.8.9b Apply grade 8 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the argument and specific claims in a text, assessing whether the reasoning is 

sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is 
introduced”). 

W.8.10 Write routinely over extended time frames (time for research, reflection, 
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metacognition/self-correction, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific tasks, purposes, and audiences. 
 

Speaking and Listening 
SL.8.1 Engage effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly. 

a. Come to discussions prepared, having read or researched material under 

study; explicitly draw on that preparation by referring to evidence on the topic, 
text, or issue to probe and reflect on ideas under discussion. 

b. Follow rules for collegial discussions and decision-making, track progress 
toward specific goals and deadlines, and define individual roles as needed. 
c. Pose questions that connect the ideas of several speakers and respond to 

others’ questions and comments with relevant evidence, observations, and ideas. 
d. Acknowledge new information expressed by others and, when warranted, 

qualify or justify their own views in light of the evidence presented. 
SL.8.2 Analyze the purpose of information presented in diverse media and formats (e.g., 
visually, quantitatively, orally) and evaluate the motives (e.g., social, commercial, 

political) behind its presentation. 
SL.8.3 Delineate a speaker’s argument and specific claims, evaluating the soundness of 

the reasoning and the relevance and sufficiency of the evidence and identifying when 
irrelevant evidence is introduced. 
SL.8.6 Adapt speech to a variety of contexts and tasks, demonstrating command of 

formal English when indicated or appropriate. 
 

Language 
L.8.1 Demonstrate command of the conventions of standard English grammar and 
usage when writing or speaking. 

a. Explain the function of verbals (gerunds, participles, infinitives) in general and 
their function in particular sentences. 

b. Form and use verbs in the active and passive voice. 
L.8.2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 

a. Use punctuation (comma, ellipsis, dash) to indicate a pause or break. 
b. Use an ellipsis to indicate an omission. 

c. Spell correctly. 
L.8.3 Use knowledge of language and its conventions when writing, speaking, reading, 
or listening. 

a. Use verbs in the active and passive voice and in the conditional and 
subjunctive mood to achieve particular effects (e.g., emphasizing the actor or the 

action, expressing uncertainty or describing a state contrary to fact). 
L.8.4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases based on grade 8 reading and content, choosing flexibly from a range of 

strategies. 
a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s 

position or function in a sentence) as a clue to the meaning of a word or phrase. 
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b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to 
the meaning of a word (e.g., precede, recede, secede). 
c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both 

print and digital, to find the pronunciation of a word or determine or clarify its 
precise meaning or its part of speech. 

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). 

L.8.6 Acquire and use accurately grade-appropriate general academic and domain-

specific words and phrases; gather vocabulary knowledge when considering a word or 
phrase important to comprehension or expression. 

 

“UNWRAPPED” District Power Standards 

DISTRICT POWER STANDARDS 

 

RI.8.1 CITE the textual evidence and MAKE relevant connections that most strongly 
SUPPORT  an analysis of what the text says explicitly as well as inference drawn from 
the text. 

 
RI.8.6 DETERMINE an author’s point of view or purpose in a text and ANALYZE how 

the author ACKNOWLEDGES and RESPONDS TO conflicting evidence or viewpoints. 
. 
W.8.1 WRITE arguments to SUPPORT claims with clear reasons and relevant evidence. 

 
W.8.1a INTRODUCE claims, ACKNOWLEDGE and DISTINGUISH the claims from 

alternate or opposing claims, and ORGANIZE the reasons and evidence logically. 
. 
 

 

 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

   

 
POWER STANDARD: RI.8.1 

CITE 

 
MAKE 

 
SUPPORT 

 Textual evidence 

 

 Relevant connections 

 

 Analysis of text 

o explicit 

 

     3 
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o inferential 
 

Students Know: 

 Textual evidence is a quote, paraphrase, or summary from a text that supports 

an argument or claim. 
 Relevant connections are facts, ideas, or concepts that the reader already knows 

and can use to understand new facts, ideas, and concepts. 

 Relevant connections may come from another text, the reader’s experience, or 
knowledge of the world around them. 

Students Can: 

 Draw inferences from informational texts to make and support an analysis. 

 Support conclusions with explicit and implicit textual evidence. 
 Determine the textual evidence that best supports conclusions. 

 Explain how the selected textual evidence supports conclusions. 
 Explain how background knowledge or prior experience adds to understanding of 

the text 

 
 

POWER STANDARD: RI.8.6 

DETERMINE 
 

 
ANALYZE 
 

ACKNOWLEDGES 
RESPONDS TO 

 

 Author’s point of view or 
purpose 
 

 How the author 

 Conflicting evidence or 
viewpoints 

 

3 
 

 

Students Know: 

 Readers consider the author's point of view or purpose for writing a text in order 
to judge the credibility of the information provided.  

 An effective argument addresses counterclaims or counterarguments. 
 Authors may present and respond to conflicting viewpoints of events or issues in 

order to reinforce their own argument. 

Students Can: 

 Determine the author's position on any argument in the text. 
 Determine the author's point of view and purpose for writing a text. 
 Identify any conflicting evidence or viewpoints presented in the text. 

 Consider the language/tone the author uses when presenting counterarguments 
and conflicting evidence in a text. 
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 Evaluate the author's response to conflicting evidence or viewpoints. 

 

 
POWER STANDARD: W.8.1 

 

WRITE 

 
SUPPORT 

 Arguments 

 

 Claims with clear reasons 

and relevant evidence 

 

3 

Students Know: 

 The speaker influences how an argument is written. 
 An argument must have a purpose for being written. 

 What tone is within an argument. 
 What occasion is (time and place in an argument). 

Students Can: 

 Determine the purpose of an argument to select the relevant evidence needed to 
support a claim. 

 Demonstrate the speaker of an argument. 
 Develop tone in an argument. 

 Demonstrate an occasion (time and place of an argument) within an argument. 

 

POWER STANDARD: W.8.1a 
 

 

INTRODUCE 

 
ACKNOWLEDGE   
DISTINGUISH 

 
ORGANIZE  

 Claims 

 

 claims from alternate or 

opposing claims 
 

 reasons and evidence 

logically. 

 

 
 

2, 3 

Students Know: 

 A claim is a statement that can be supported with reasons and evidence. 
 An alternate claim is a statement that supports the same overall concept as the 

original claim but has a different goal. 
 An opposing claim is a statement that is the opposite of the original claim. 

 Strategies for identifying alternate or opposing claims. 
 How to address opposing claims within a paper. 

Students Can: 

 Determine how to introduce a claim in argument writing.  



7 
 

 

 

 Analyze a claim for credibility. 
 Determine the difference between my claim and opposing or alternate claims. 
 Address a counter arguments. 

 Determine the impact of alternate or opposing claims. 
 Analyze my writing for clarity and continuity related to a claim or opposing claim. 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 

Concepts 
Supporting Standards Concepts and 

Other Unit-Specific Terms  

 
Textual evidence 

Analysis 
Explicit 
Inferential 

Acknowledge 
Conflicting evidence 

Viewpoints 
Relevant evidence 
Argument 

Claims 
Alternate 

Opposing 
 

 
Central idea 

Objective summary 
Distinctions 
Analogies 

Allusions 
Figurative  

Connotative 
Credible 
Cohesion 

Claims 
Counterclaims 

Coherent 
Delineate 
Evaluate 

Irrelevant 
Plagiarism 

Collaborative 
Collegial 
Motives 

Sufficiency 
Verbals 

Gerunds 
Participles 
Infinitives 

Active voice 
Passive voice 

Comma 
Ellipsis 
Dash 

Omission 
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Essential Questions  Corresponding Big Ideas 

1. What strategies do readers use to 
understand informational text? 

 
 
 

2. How do readers determine author’s 
point of view or purpose? 

 

 
3. How does the information gathered 

and organized through research 
help to form a written argument?  

 
 

 

1. Good readers analyze the text for 
both literal and inferential meaning 

along with textual evidence to 
support it.   

 

2. Readers notice how the author 
acknowledges and responds to 

conflicting ideas and viewpoints. 
 

3. Good writers develop 

argumentative essays that support 
their point of view with clear 

reasoning and relevant evidence. 
 
 

 

District Assessments 
 

 
 

Unit 3 Pre-Assessment 

 

 

 
ELA Grade 8 Common Assessment  

 
(See district assessment calendar) 

 

 
 
 

Essential Questions Post-Assessment 
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Engaging Learning Scenario 

Congratulations! You have been invited to be a contestant on the new show “Teen Shark 
Tank”, a reality show where potential young entrepreneurs have a chance to argue for 
funding for their business ideas. You have a great idea for an exciting business that you 

think will make you and your investors rich, but you will have to take a leave of absence 
from school to take advantage of this opportunity. 

 
In order to participate and still graduate with your eighth grade class, you will need to 
show the Board of Education that your experience as an entrepreneur on this reality show 

will be educational. Good luck! 
 

Performance Task Synopses 

 

Task 1:  Read, discuss, and analyze an article about the benefits of student 
entrepreneurship. 
 

Task 2:  Read and write about young entrepreneurs and what they have learned. 
 

Task 3:  Write a letter to the Board of Education defending your position that participating in 
“Teen Shark Tank” will be an educational experience.  
 

(Optional) Task 4:  Create and present a poster or brochure detailing the business you will 
“pitch” on “Teen Shark Tank”. 

Performance Task # 1 
In Detail 

Power Standards:  RI.8.1, RI.8.6 

Additional Standards: RI.8.4, W.8.4, W.8.6, SL.8.1, L.8.1, L.8.2 
 
Task 1 Detailed: Read the U.S. News and World Report article Build Entrepreneurial 

Experience Before Applying to College. 
 With your class, read and discuss the article.  

 Write a response to the article that includes: 
o  an objective summary  

o  the central argument  
o the strongest evidence the author uses to support his point of view 
o an analysis of how the author addresses conflicting points of view 

o command of the conventions of standard English grammar, usage, 
capitalization, punctuation, and spelling. 
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Performance Task # 1 Scoring Guide 

 
4 3 

 

2 
 

1 

 All 

“Proficient” 
criteria plus: 

  uses 
technology to 

publish 
writing that 
includes 

interactive or 
collaborative 

features 

 contributes to the 

discussion of the 
article 

 writes an objective 
summary of the 

article 

 identifies the central 
argument 

 provides the 
strongest textual 

evidence that 
supports the 

author’s point of 
view 

 analyzes how the 

author addresses 
conflicting points of 

view 

 demonstrates 

mastery of 
conventions of 
standard English 

grammar, usage, 
capitalization, 
spelling, and 

punctuation 

 Meets _4__ of 

the “Proficient” 
criteria 

 

 Meets fewer than 

_4_ of the 
“Proficient” criteria 

 Task to be 
repeated after re-

teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards – “Proficient” 

2= Approaching the Standards 

1= Below Standard 
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Performance Task # 2 

In Detail 

Power Standards: RI.8.1 

 

Additional Standards:W.8.8, W.8.9, L.8.1, L.8.2 

 
 
Task 2 Detailed:  Read and write about young entrepreneurs and what they have learned. 

 

 Use the links below, or do your own research, to read about three different young 

entrepreneurs from three different sources. 

 Take notes as you read, paying particular attention to ideas that relate to the 

educational value of their experiences. 

 Write a summary of your findings and cite the sources you used within the 
summary. 

 
 

http://www.nytimes.com/2009/06/28/jobs/28teens.html 
 

http://www.cnbc.com/id/48571760 
 
http://www.inc.com/ss/6-richest-teen-entrepreneurs#6 

 
http://www.theguardian.com/technology/2013/oct/21/summly-founder-teen-entrepreneurs-

nick-daloisio 

 

 

 

Interdisciplinary Connections and 
Related Standards 

Specific to Task #1 

21st Century Learning Skills 

Specific to Task #1 

21st Century Life and Careers: 
 
9.3 Career Awareness, Exploration, and 

Preparation 
 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

X Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X Effective Oral and Written Communication 

X❑ Accessing and Analyzing Information 

❑ Other 

http://www.nytimes.com/2009/06/28/jobs/28teens.html
http://www.cnbc.com/id/48571760
http://www.inc.com/ss/6-richest-teen-entrepreneurs#6
http://www.theguardian.com/technology/2013/oct/21/summly-founder-teen-entrepreneurs-nick-daloisio
http://www.theguardian.com/technology/2013/oct/21/summly-founder-teen-entrepreneurs-nick-daloisio
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Performance Task # 2 Scoring Guide 

 
4 3 

 

2 
 

1 

 All 

“Proficient” 
criteria plus: 

 quotes or 
paraphrases 
data and 

conclusions of 
others while 

avoiding 
plagiarism 
 

 submits notes 

from three 
different 

sources 

 writes a 
summary of 

research on 
three different 

entrepreneurs 

 cites sources of 
information 

within the 
summary, 

following a 
standard format 
for citation 

 explains the 
educational 

value of the 
entrepreneurs’ 

experiences 

 demonstrates 
mastery of 

conventions of 
standard 

English 
grammar, 
usage, 

capitalization, 
spelling, and 

punctuation 

 Meets _3__ of 

the “Proficient” 
criteria 

 

 Meets fewer than 

_3_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards – “Proficient” 

2= Approaching the Standards 

1= Below Standard 
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Interdisciplinary Connections and Related 
Power Standards 

Specific to Task #2 

21st Century Learning Skills 

Specific to Task #2 

  Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X❑ Effective Oral and Written Communication 

X❑ Accessing and Analyzing Information 

❑ Other 

 
 

 
 

 
 
 

 
 

 

Performance Task # 3 
In Detail 

Power Standards:  W.8.1 

 

Additional Standards: W.8.4, W.8.5, W.8.8 
 

Task 3 Detailed: Write a letter to the Board of Education defending your position that participating in 
“Teen Shark Tank” as an entrepreneur will be a valuable  educational experience. 

 

 Use the writing process to compose a letter to the members of the Board of Education. 

 Introduce your claims and organize the reasons and evidence logically. 

 Support your claims with logical reasoning and relevant evidence. 

 Use accurate, credible sources. 

 Use words, phrases, and clauses to create cohesion and clarify relationships among claims, 
counterclaims, reasons, and evidence. 

 Establish and maintain a formal style. 

 Provide a concluding statement or section that follows from and supports the argument 

presented. 
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Performance Task # 3 Scoring Guide 

 
4 3 

 

2 
 

1 

 All “Proficient” 

criteria plus: 

 

 gathers 
relevant 
information 

from multiple 
print and 

digital sources 

 assesses the 

credibility and 
accuracy of 
each source 

 quotes or 
paraphrases 

data and 
conclusions of 
others while 

avoiding 
plagiarism 

 follows a 
standard 
format for 

citation 

 Uses the writing 

process to 
compose a letter 

to the members of 
the Board of 
Education. 

 Introduces claims 
and organizes 

reasons and 
evidence logically. 

 supports claims 

with logical 
reasoning and 

relevant evidence 

 uses accurate, 

credible sources 

 uses words, 
phrases, and 

clauses to create 
cohesion and 

clarify 
relationships 
among claims, 

counterclaims, 
reasons, and 

evidence 

 establishes and 

maintains a formal 
style 

 provides a 

concluding 
statement or 

section that 
follows from and 
supports the 

argument 
presented 

 demonstrates 
mastery of 
standard English 

 Meets __5_ of 

the “Proficient” 
criteria 

 

 Meets fewer than 

_5_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
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grammar, usage, 

capitalization, 
punctuation, and 

spelling 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards – “Proficient” 

2= Approaching the Standards 

1= Below Standard 

 
 

Interdisciplinary Connections and Related 

Power Standards 

Specific to Task #3 

21st Century Learning Skills 

Specific to Task #3 

 
 

 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

X Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X Effective Oral and Written Communication 

X Accessing and Analyzing Information 

❑ Other 



17 
 

 

 

 

(Optional) Performance Task # 4 

In Detail 

Standards:  W.8.4, SL.8.6, L.8.1.,L.8.2 

 
Task 4 Detailed: In preparation for your appearance on “Teen Shark Tank”, you will plan 
and practice your presentation to the panel. You will create either a poster or brochure 

detailing the business you will “pitch” on “Teen Shark Tank” and use it along with your oral 
presentation 

 
(1) Plan your oral presentation – Write a two-minute “pitch” to the “Teen Shark Tank” 

panel, detailing your business idea. Make your speech clear and well-organized, with 

a style appropriate to the purpose and audience. 
 

(2) Create an advertising poster or brochure promoting your business venture. Include 
in your publication the following:   

 

 the name of your business and/or product 

 drawings or pictures of your business/product and other graphics 

 one or more types of persuasive appeals (bandwagon, testimonial, transfer, ethics, 
emotion, etc.). 

  connotative or “loaded” language 
 

(3) Make your oral presentation using your visual aid to the class as a “test run” for your 

appearance on “Teen Shark Tank”. Good luck! 
 

Note: Your teacher may give you additional requirements for this project. 
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Performance Task # 4 Scoring Guide 

 
4 3 

 

2 
 

1 

 All “Proficient” 

criteria plus: 

 uses 

appropriate eye 
contact, 
adequate 

volume, and 
clear 

pronunciation 
 

 presents a two-

minute speech 
promoting a 
business/product 

 ideas in the 
speech are clear 

and well-
organized 

 speech is 

appropriate in 
style for purpose 

and audience 
 submits poster or 

brochure 

promoting a 
business and/or 

product 
 includes 

graphics that 

illustrate the 
business/product 

 uses a 
persuasive 
appeal 

 uses connotative 
or “loaded” 

language 
 demonstrates 

mastery of 

standard English 
grammar, usage, 

capitalization, 
punctuation, and 
spelling 

 Meets __5_ of the 

“Proficient” 
criteria 

  

 Meets fewer 

than 5 of the 
“Proficient” 

criteria 

 Task to be 
repeated after 

re-teaching 

 Comments: 
 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards – “Proficient” 
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2= Approaching the Standards 

1= Below Standard 

 
 

 

 

 

 

Differentiation 

Strategies 
(Additional 
Supports + 

Enrichment) 

Intervention 

Strategies 
 

Specially Designed 

Instruction for 
Special Education 

Students 

Strategies for 

English Language 
Learners 

Use tiered 
instruction 

 
Use a leveled 

expository writing 
system 
 

Use a project 
contract to grant 

student autonomy 
while 
communicating clear 

Use process logs 
 

Provide opportunities 
for group appraisals 

of work 
 
Use strategic note 

taking 
 

Use Ask-Read-Tell 
strategy 
 

Implement peer support 
and collaborative 

learning 
 

Provide positive 
reinforcement and 
incentives 

 
Use group self-

monitoring classroom 
management strategy 
 

Foster verbal 
debates 

 

 Use supplementary 

materials to promote 
comprehension. 
These include 

charts, graphs, 
pictures, 

illustrations, 
multimedia, and 
demonstrations by 

Interdisciplinary Connections and 
Related Standards 

Specific to Task #4 

21st Century Learning Skills 

Specific to Task #4 

  Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

X❑ Innovation and Creativity  

X❑ Critical thinking and Problem Solving 

X❑ Flexibility and Adaptability 

X❑ Effective Oral and Written 

Communication 

X❑ Accessing and Analyzing Information 

❑ Other 
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rules and 
expectations 
 

Use student mentors 
 

Have a gallery walk 
of the rough draft 
 

Develop an anchor 
activity 

 
Encourage students 
to create time lines 

with words and 
graphics or graphic 

maps that depict 
information in an 
organized manner. 

 

Present information 
through multiple 

formats and media. 

 

Have students work 

with partners to 
discuss assigned 
questions or 

problem situations 
about the lesson. 

Set up situations 
where students 

discuss topics or 
issues with other 
students. 

 

 
 
 

 

Use song lyrics of 
the era to draw 
comparison to 

events 
 

Ask questions while 
reading to 
encourage deeper 

investigation of 
concepts. 

Use Think-Pair-
Share to give each 

student an 
opportunity to think 

prior to forming a 
response and to 
allow each student 

an opportunity to 
share ideas. 

Ask students to 
contribute their own 

experiences that 
relate to the subject 
at hand. 

Use multiple and 

flexible grouping 
opportunities for 
students (e.g., 

teams, partners, 
whole group, 

independent, by 
interest, by learning 
style, teacher-

assigned, self-
selected. 

 
Assistive technology 
 

Advance organizers 
 

Accommodations for 
learning styles or 
multiple intelligences  

 

Activate prior student 
knowledge by promoting 
a discussion that enables 

a student to make 
connections to learned 

information/experiences 
prior to the introduction 
of a lesson. 

 

Work collaboratively on 
tasks with a student and 

gradually withdraw the 
support to increase 

student independence 
and confidence. 

 

Provide varied texts or 

supplementary materials 
at different levels of 

reading difficulty. 

 

Shorten academic tasks 
to include just the most 

essential information. 
 

Modified assignments 
appropriate to skills and 
ability 

 
Change of pace 

 
Use of visuals or audio 
to enhance lessons 

 
Scaffold information 

 
Consistent checks for 
understanding (oral and 

written) 
 

Media presentations 
 

teacher and other 
students. 

Pair with peer 

partners. 
Cooperative learning 
groups provide the 

ESL student with 
varying language 

and learning style 
experiences within 
the content 

classroom. 

Directly teach 
learning strategies. 

Demonstrate how to 
organize 
information, how to 

select the main idea 
and supporting 

details, and how to 
sequence and 
summarize. 

 Build background 

knowledge before 
teaching a lesson. 

Help students build 
connections and 

associations in order 
to access 
background 

knowledge or 
previously taught 
information. 

   

 Questions and 

activities appropriate 
to student levels of 

English ability 

  

 Consistent checks 
for understanding 
(oral and written) 
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Adjust pace of 
lesson/ instruction 
 

Modified instruction 
 

Peer tutoring 
 
Reassessment of 

lesson or teaching 
style 

 
 

Dialogues/Skits/Historical 
Readings 

 Visuals and graphic 
organizers 

  

 Connections to 
primary language 

and culture 

  

 Modified reading list 

  

 Vocabulary 
acquisition 

 

 

 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

 
McDougal Littell Literature 8th Grade 
(green) text 

 On-line access to text book 

 Corresponding activities to 

specific text  
           from McDougal Littell activity 

           book 
Unit 9 – Argument and Persuasion 
Unit 10 – The Power of Research 

 
Suggested Selections: 

 The Sanctuary of School, 
page 994 

 Educating Sons, page 1002 

 
 

 
Network for Teaching Entrepreneurship (NFTE) 
http://www.nfte.com/ 

 
 

Suggested Articles: 
 
http://www.usnews.com/education/blogs/college-

admissions-playbook/2013/08/12/build-
entrepreneurial-experience-before-applying-to-

college  
 
http://www.nytimes.com/2009/06/28/jobs/28teen

s.html 
 

http://www.cnbc.com/id/48571760 
 
http://www.inc.com/ss/6-richest-teen-

entrepreneurs#6 
 

http://www.theguardian.com/technology/2013/oct
/21/summly-founder-teen-entrepreneurs-nick-
daloisio 

 
Videos: 

 

http://www.nfte.com/
http://www.usnews.com/education/blogs/college-admissions-playbook/2013/08/12/build-entrepreneurial-experience-before-applying-to-college
http://www.usnews.com/education/blogs/college-admissions-playbook/2013/08/12/build-entrepreneurial-experience-before-applying-to-college
http://www.usnews.com/education/blogs/college-admissions-playbook/2013/08/12/build-entrepreneurial-experience-before-applying-to-college
http://www.usnews.com/education/blogs/college-admissions-playbook/2013/08/12/build-entrepreneurial-experience-before-applying-to-college
http://www.nytimes.com/2009/06/28/jobs/28teens.html
http://www.nytimes.com/2009/06/28/jobs/28teens.html
http://www.cnbc.com/id/48571760
http://www.inc.com/ss/6-richest-teen-entrepreneurs#6
http://www.inc.com/ss/6-richest-teen-entrepreneurs#6
http://www.theguardian.com/technology/2013/oct/21/summly-founder-teen-entrepreneurs-nick-daloisio
http://www.theguardian.com/technology/2013/oct/21/summly-founder-teen-entrepreneurs-nick-daloisio
http://www.theguardian.com/technology/2013/oct/21/summly-founder-teen-entrepreneurs-nick-daloisio
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http://www.nfte.com/why/multimedia/videos/cbs-
evening-news-non-profit-invests-in-teen-
entrepreneurs 

 
 

 
Lesson Suggestions 

 

 Complete a K-W-L Chart prior to Task 1 

 Provide students access to the text—via tablet or photocopy—so they can 
annotate it as directed. 

 Model close reading for students by thinking aloud as you go through the text 
with them or displaying your annotations on a tablet via an LCD projector; show 
them how to examine a text by scrutinizing its words, sentence structures, or any 

other details needed to understand its explicit meaning. 

 Pose questions—about words, actions, or details—that require students to look 

closely at the text for answers. 

 Offer students an example of what it means to read explicitly and support your 

inferences with evidence; then tell them what a passage explicitly says, and ask 
them to find evidence inside the text to support their statement about its 
meaning. 

 Give students several pieces of evidence and ask them to determine what 
explicit idea in the text the evidence supports. 

 Show students how you would choose evidence from the text to support your 
inference; discuss with them the questions you would ask to arrive at that 

selection. 

 Think aloud (with your guidance) about the process and how they make such 
inferences, and then have students find and use evidence to support their 

inferences. 

 Create with your students—through collaborative groups or class discussion—a 

list of different pieces of evidence they might cite; together, develop and apply 
criteria by which to evaluate the different pieces to identify those which would 
offer the strongest, most effective support; then ask them to apply these same 

criteria to new evidence they find themselves as they read the rest of this article 
or another. 

 Define and discuss with students just what point of view (POV) means and 

entails, providing not just written and spoken definitions but also visual 

illustrations with drawings, images, artworks, or film clips 

 Have students first determine what the POV in the text is; then ask students to 

determine why the author chose that POV as a means to achieve the purpose. 

 Direct students to generate words that characterize the style of the writing; then 

ask them to explain how these words are shaped by the POV (i.e., how the point 

of view guided the writer to make certain choices about dictions, tone, or setting). 

 Label for students the claim or point of view being made, and then the 

corresponding counterclaim or conflicting evidence, pointing out to them the 

http://www.nfte.com/why/multimedia/videos/cbs-evening-news-non-profit-invests-in-teen-entrepreneurs
http://www.nfte.com/why/multimedia/videos/cbs-evening-news-non-profit-invests-in-teen-entrepreneurs
http://www.nfte.com/why/multimedia/videos/cbs-evening-news-non-profit-invests-in-teen-entrepreneurs
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basis of the challenge; ask them to evaluate, through discussion, the quality of 

the conflicting evidence and to generate a fitting response, explaining why it is a 

sound, logical, and effective response. 

 Post a claim that relates to your subject, and ask the class to generate viable 

objections and the reasoning behind them; then debrief as a class, examining 

what makes for a good response to conflicting evidence or view. 

 Put a list of words, sentences, or an extended passage on the display, asking 
students to find those words, structures, figures of speech, or other elements that 

imply a certain perspective or indicate the author’s purpose; as an alternative, 
give students the same examples or an extended passage on a handout and ask 

them to annotate all words that reveal POV or purpose, and then explain in the 
margins how they do this 

 Provide students with a range of sample arguments so they learn to distinguish 

between effective and ineffective arguments. 

 Have students read whole papers to see how writers use claims and evidence 

over the course of the whole text. 

 Keep and use both professional and student models for subsequent study of 

what to do—and what not to do. 

 Require students to label the elements of their argument (e.g., claim, evidence, 
reason), and evaluate the quality of each in light of whatever criteria are most 

appropriate on that occasion. 

 Use structured note-taking formats (e.g., columns with headers such as claim, 

reason, evidence) in the early stages to help students understand the elements 
and see how they work together to support the argument. 

 Give students sets of claims with varying degrees of specificity and insight; ask 
them to evaluate each by some criteria or arrange them all on a continuum of 
quality. 

 Ask students to provide a list of possible counterclaims, alternative positions, 
values, or biases to consider when writing their claims or evaluating/responding 

to those of others. 

 Generate words that are appropriate to the tone, topic, and type of argument, as 

well as the audience, occasion, and purpose; this can be done as a class, in 
groups, or independently. 

 Invite students to use such techniques as backward outlining to assess the logic 

of their arguments within a paragraph or the whole text. 

 Have students investigate how they might use data—statistics, surveys, or other 

quantitative information—to support their claims; include in this discussion why 
they should or should not do so. 

 Show students how to gather and evaluate evidence when preparing to write 

(e.g., during the research/prewriting phase). 
 

 
Source:  Burke, Jim. The Common Core Companion: the Standards Decoded, Grades 6-8  - 
What They Say, What They Mean, How to Teach Them. Corwin, 2013. Print 
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